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Abstract 

This article explores the potential of compassion and self-compassion 

as pedagogical concepts for allied health education in universities. 

Compassion and self-compassion have long histories in philosophy 

and religion. They are argued as essential to transformational learning, 

and for cultivating the civic-mindedness and moral dispositions 

necessary for ethical conduct in a complex multicultural and diverse 

world. Yet, the neoliberal transformation of universities has created 

environments characterised by competition and individualism, 

negatively affecting the well-being of students and educators. Under 

such conditions, a return to compassion and self-compassion as 

guiding principles is warranted. In this article, we address the question: 

What can a pedagogy of compassion and self-compassion bring to the 

teaching and learning context of allied health education in a university 

setting? We argue that there is strong evidence that compassion and 

self-compassion improve learning and the student experience, which 

can support critical thinking, emotional awareness, and advanced 

interpersonal skills required in allied health professions. 
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Introduction 

Compassion and self-compassion are increasingly attracting the interest of academic educators 

as meaningful pedagogical concepts for teaching and learning (Andrew et al., 2023; Gibbs, 

2017b). For example, emerging literature evidences the benefits of self-compassion for 

motivation, learning, and psychological well-being (Breines & Chen, 2012; Cai et al., 2023; Gilbert, 

2009b, 2014). Compassion has a long history in the telos of higher education. Maxwell (2017) 

argues that compassion is an ethical virtue that academic institutions historically sought to 

develop in students as a matter of public good, through education in philosophy, art, literature and 

politics. Compassion offers a promising basis for cultivating moral dispositions, such as critical 

reflexivity (Waddington, 2017), cultural competence (Papadopoulos, 2017) and ethical reasoning 

and virtue (Reilly, 2008)—things that are important for applied helping professions such as 

occupational therapy and social work, which is our focus and concern in this paper. 

Part of the appeal of considering self-compassion and compassion as educational concepts lies 

in a critical analysis of the global contemporary state of higher education and its contexts. Rustin 

argues that universities have become overrun by “neoliberal corporate capitalism” (2016, p. 4), 

which has commodified education into products capitulated as instrumental goods consumed for 

personal gain (Maxwell, 2017). Under such conditions, education becomes a program of 

credentialism for pathways to meet industry needs, and students invest in education as a means 

of social mobility and job security (Tomlinson & Watermeyer, 2022). The neoliberal academy has 

meant new levels of ranking, performance metrics, competition and scarcity—overwork, job 

precarity and constant restructuring become the new normal for academic work (Hodgson & 

Watts, 2020). For academics, there is evidence of widespread burnout, job dissatisfaction and 

anxiety (Berg et al., 2016). Evidence shows that students too experience stress, exhaustion, 

mental health difficulties and dissatisfaction with their education, as they struggle to balance study 

loads, a digital learning environment, a global pandemic, performance and assessment pressures 

alongside work and family demands, and the challenges of a global cost of living crisis (Beiter et 

al., 2015; Branson, 2023; Browning et al., 2021). 

In our context as allied health educators, students must complete extensive field placement 

learning (e.g., Australian Association of Social Workers, 2023), which adds a challenge to 

balancing work demands with placement hours (Gair & Baglow, 2018). In social work in Australia, 

for example, there is well-documented evidence of widespread student poverty (Morley et al., 

2023), and a push for national reforms and government assistance to help students financially 

survive their education (Clare & O'Connor, 2024). The digitisation and hybridisation of higher 

education have meant less face-to-face learning and a move away from relational pedagogies, 

increasing student disconnectedness, isolation and loneliness (Hehir et al., 2021). Furthermore, 

the emergence of artificial intelligence complicates the teaching and learning environment for 

students and educators, with unresolved ethical and epistemological questions about the use or 

misuse of artificial intelligence in higher education (Yang et al., 2024). Students and educators 

are working together in a global context marked by increasing uncertainty over the conditions of 

late capitalism, which include existential risks, climate change, and techno-accelerationism 

associated with AI risk (Davidson, 2022; Jarrett et al., 2024; Yudkowsky, 2023). 



 

 

Thus, the pressures and concerns facing students and educators alike are considerable. With this 

context in mind, this paper addresses the question: What can a pedagogy of compassion and 

self-compassion bring to the teaching and learning context of allied health education in a 

university setting? The paper proceeds in the following way. First, we define and conceptualise 

what is meant by compassion and self-compassion. Second, we focus on self-compassion 

through an articulation of the methods and practices one would undertake to develop a habit and 

disposition towards self-compassion. Third, using evidence from research studies, we outline 

three arguments for the merits of a compassionate pedagogy. Finally, the paper describes 

principles of compassionate pedagogy that educators can develop in their practice, including a 

framework of critical and ethical pedagogy, and teachable skills such as compassionate listening, 

self-reflection and self-compassion. We argue that compassion and self-compassion are 

important and viable pedagogical concepts for allied health education in contemporary contexts. 

Conceptualising compassion and self-compassion 

Compassion 

Compassion is an ancient term that has diverse theoretical, philosophical and religious pedigrees. 

Aristotle considered compassion to be a moral virtue, aroused in the form of a painful feeling 

towards another’s undeserved suffering (Gibbs, 2017a). In The Theory of Moral Sentiments, 

Adam Smith wrote that compassion is “the emotion which we feel for the misery of others, when 

we either see it, or are made to conceive it in a very lively manner” (Smith & Haakonssen, 2002, 

p. 11). In Buddhism, compassion is a key virtue and teaching, focusing on cultivating a disposition 

to deeply understand that suffering is akin to human experience and that sensitivity towards the 

suffering of self and others is important for spiritual enlightenment and ethical conduct (Maher, 

2017). The philosopher Martha Nussbaum (2001, p. 525) wrote that: 

Compassion typically involves seeing oneself as one among others, similarly vulnerable, 

with similar possibilities for worldly misfortune. One cannot have compassion for others if 

one is unwilling to acknowledge the reality and the salience of another human life 

alongside one's own. 

What ties these notions of compassion together is (1) recognition and insight into other’s suffering, 

(2) elicitation of feelings towards that suffering as being ontologically or morally underserved, or 

unjust, (3) recognition that one may similarly suffer (common humanity), (4) commitment to 

cultivating compassionate actions and dispositions towards others, and in relation with others, as 

contemporaneously central to one’s development as a moral agent—that is, to live a meaningful 

ethical life, what Aristotle called eudaimonia or what Buddhists call enlightenment. 

Compassion—and relatedly, self-compassion—has been popularised in self-help and positive 

psychology contexts, arguably because self-compassion has mounting evidence for its 

psychological and other benefits (Wakelin et al., 2022; Wilson et al., 2019; Zessin et al., 2015). 

Neff (2003, p. 85) defines self-compassion as follows: 

(a) self-kindness—being kind and understanding toward oneself in instances of pain or 

failure rather than being harshly self-critical, (b) common humanity—perceiving one's 

experiences as part of the larger human experience rather than seeing them as separating 



 

 

and isolating, and (c) mindfulness—holding painful thoughts and feelings in balanced 

awareness rather than over-identifying with them. 

In many respects, self-compassion takes the original meaning of compassion and applies it to 

one’s own circumstances—our struggles, pain, sense of failure and other difficulties (Neff, 2023). 

The focus is on the ‘self’ because people often have a harsh and unkind inner voice and find it 

harder to be compassionate to themselves than others. 

Approaching oneself with compassion fosters an ability to extend compassion to others more 

easily (Neff, 2003). Specifically, Neff argues that self-compassion involves being kind to oneself, 

coupled with a deep appreciation of one's struggles as part of a broader human tapestry, and 

shared human experience. In summary, the purpose of self-compassion is to locate individual 

struggles and difficulties in a wider context and normalise them as part of the human condition. In 

doing so, feelings of distress and suffering are reframed as avenues to improve well-being (Neff, 

2023). 

Personal self-compassion: Methods and techniques 

A key question is how, exactly, do people achieve a state of self-compassion. Furthermore, what 

are the reported benefits? Self-compassion is said to arise through repeated and intentional 

practice, and various authors have developed training programs and methods to teach people 

how to be more self-compassionate (e.g., Neff & Germer, 2019; Germer & Neff, 2019). One 

prominent training program is the Mindful Self-Compassion (MSC) Program, created by Kristin 

Neff and Christopher Germer (2019). MSC incorporates two elements: 1) mindfulness, to support 

awareness of one’s suffering, and 2) self-compassion, to teach individuals how to respond to their 

suffering compassionately (Germer & Neff, 2019). MSC is based somewhat on the Mindfulness-

Based Stress Reduction program developed by John Kabat-Zinn (1992), taking an inquiry-based 

teaching approach into an eight-week group structure. Three other trainings teach self-

compassion skills in a time-limited program format. Compassion Cultivation Training (Jazaieri et 

al., 2013) and Cognitively-Based Compassion Training (Reddy et al., 2013) were both developed 

by Tibetan scholars and focus more broadly on cultivating compassion through mindfulness, with 

modules that focus on self-compassion more specifically. Third, Mindfulness-Based 

Compassionate Living (Van den Brink & Koster, 2015) was developed by mindfulness teachers 

in the Netherlands and integrates Buddhist philosophy with the work of Paul Gilbert, Tara Brach 

and Kristen Neff. 

The key strategies that are utilised in most of these programs to support self-compassion include 

meditations (formal and informal), information provision and exercises (Germer & Neff, 2019; Neff 

& Germer, 2018). Formal and informal meditations provide an opportunity to practice mindfulness 

and extend self-compassion to oneself. Informal meditations include the self-compassion break, 

affectionate breathing, and compassionate letter writing. More formal practices include loving-

kindness meditation (Watson, et al., 2023) and compassionate body scans (Neff & Germer, 2018). 

These programs are also pedagogical, in that they aim to teach a cognitive understanding of self-

compassion by providing information with reflection and inquiry-based learning through exercises 

to support the application of these topics to personal experiences (Germer & Neff, 2019). This 

can include exercises that elicit difficult emotions and support the abstraction of self-compassion 

as a concept to everyday life events (Germer & Neff, 2019). 



 

 

There is emerging evidence to support the effectiveness of such practices to increase self-

compassion and improve well-being overall. A systematic review and meta-analysis of literature 

by Wilson et al., (2019) found that self-compassion therapies were positively associated with 

improved self-compassion and mental health. A similar meta-analysis of Randomised Control 

Trials (RCTs) examining self-compassion effects on mental health found positive improvements 

in a range of mental health indicators (Ferrari, et al., 2019). Other studies have found positive 

associations between self-compassion, mindfulness and shame reduction (Sedighimornani, et 

al., 2019), reduced burnout and improved job satisfaction in physicians (Gardiner, et al., 2024), 

and there is evidence to show that self-compassion serves as a protective factor against racial 

discrimination (Lui, et al., 2020). 

Arguments for a compassionate pedagogy in allied health education 

Below we present three arguments for a compassionate pedagogy in allied health education. A 

compassionate pedagogy can improve student and staff well-being, support motivation and self-

improvement, and provide knowledge and skills that apply to work in allied health industries. 

Student and staff wellbeing 

Currently, both staff and students at universities face significant challenges to their well-being. 

Many Australian university students experience psychological distress (including depression and 

anxiety symptoms) at levels that are higher than the general population (Larcombe et al., 2016; 

Stallman, 2010). In a large study of Australian university students, one in five reported concerns 

about their mental and emotional state, and most reported experiencing one or more academic 

stressors such as time management, work/life balance or issues coping with their studies (Sanci 

et al., 2022). Over one quarter considered dropping out because of these stressors. Most did not 

meet the recommendations for physical activity or nutrition and two in three local students drank 

at hazardous levels (Sanci et al., 2022). As discussed earlier, there are many external contributors 

to student stress that are outside of students’ control, including student poverty (Brownfield et al., 

2020; Morley et al., 2023), digitisation of classes and less face-to-face learning (Hehir et al., 2021), 

and advances in technology that add complexity to navigating university studies, including social 

media (Alt, 2018) and artificial intelligence (Yang et al., 2024). This common experience of stress 

and overwhelm is an issue, as a sense of psychological well-being has been found to support 

university students to reach their full potential and go on to find meaning in their lives (Morales-

Rodríguez et al., 2020). The emotional experience of students at university is a major contributor 

to their well-being (Brooker & Vu, 2020). Importantly, research has found that avoiding negative 

emotional experiences does not support well-being. Rather, supporting students to develop 

strategies to process negative emotions to overcome important challenges is what supports well-

being (Brooker & Vu, 2020). 

Academic staff also encounter numerous challenges that threaten their well-being and job 

satisfaction. Academic staff face workload challenges and job-related stress, as they attempt to 

balance the pressures to publish articles, obtain funding and support students in teaching and 

supervision roles with ever-diminishing resources to support these tasks (Kinman & Jones, 

2008b). Competition is encouraged and common in academia, which results in demotivation 

(Simons, et al., 2019). Academics often put in high effort for low rewards and are also often 



 

 

chronically overcommitted, and this imbalance puts staff under immense stress and strain 

(Kinman & Jones, 2008a). These pressures put academics at risk of engaging in compensatory 

coping strategies, such as skipping breaks and performing work in personal time, which can harm 

their health and well-being (Melin et al., 2014). 

The cultural shift towards an increased focus on outcomes and performance in the university 

context has increased pressure on academics to work longer hours and blur the lines between 

work and home life (Sang et al., 2015). Women are more impacted by these pressures, as they 

receive more work requests and spend more time on teaching than men (O’Meara et al., 2017), 

which is likely to impact career progression (Barrett & Barrett, 2011). People of colour also face 

unique stressors, describing a sense of perceived powerlessness and lack of independence in 

academic work (Simons, et al., 2019). All these pressures result in high levels of burnout and 

stress and low levels of well-being (Urbina-Garcia, 2020). Interestingly, research has found that 

staff well-being is interconnected with student well-being, as when staff are doing well, they are 

more able to support their students (Brewster et al., 2022). 

Thus, as evidenced by the current state of mental health for both students and staff alike in the 

university context, there is an immense need for measures that support well-being in academia. 

Whilst it is important that the broader pressures and conditions of academia need to be addressed 

at a systemic level, until this occurs, self-compassion is a strategy that can be employed at an 

individual level to support the well-being of staff and students in the university context 

(Dreisoerner et al., 2023). Self-compassion interventions have been found to support increased 

life satisfaction and experiences of positive emotions, meaning, and optimism (Zessin et al., 

2015). Self-compassion is protective of mental health, as it is related to reduced levels of 

depression and anxiety and increased resilience (Ferrari et al., 2019; MacBeth & Gumley, 2012). 

Self-compassion can support healthy self-regulation, by enhancing healthy impulse control and 

personal growth self-efficacy (Dundas et al., 2017). 

Self-compassion can mediate the risks of burnout for health professionals (Hashem & Zeinoun, 

2020; McCade et al., 2021), which has implications for both staff and students in coursework and 

fieldwork. This also has implications for graduated health professionals, as self-compassion may 

help prevent young, allied health professionals from leaving their professions prematurely, which 

is currently a significant problem (Hämmig, 2018). Evidence suggests that self-compassion can 

function as a protective measure (Watson et al., 2023), acting as a moderator to prevent academic 

burnout and enhance mental health (Cheraghian et al., 2016).  

Self-compassion is very helpful for people experiencing self-criticism and shame (Wakelin et al., 

2022; Warren et al., 2016), making it highly applicable to the university setting given the 

environment of competition and frequent negative feedback. For academic staff, self-compassion 

has been proposed as an antidote to the competitive and high-pressured academic environment 

(Dreisoerner et al., 2023). For example, staff who engaged in self-compassion writing were found 

to have greater job satisfaction and work engagement, due to experiencing less negative affect, 

whereas a control group who engaged in a gratitude-focused practice only did not experience 

these benefits (Dreisoerner et al., 2023). 



 

 

Motivation and self-improvement 

An often-unstated assumption about higher education learning is that students ought to be 

motivated towards self-improvement if they are to succeed and excel in their studies. However, 

motivation towards learning is complex, and many different factors may contribute to how students 

approach new and challenging tasks in the university context (Kember, 2016). Colloquially, 

positive self-esteem is touted as an important element that is elemental for motivation, because 

it is presumed to be linked to abilities to self-regulate one’s engagement with the learning 

environment by developing competencies and agency towards specified goals (Pintrich, 2004). 

Although self-esteem is ubiquitous in part due to the significant influence of North American 

psychology on education (Crocker & Park, 2004), aligning motivation with self-esteem is 

problematic because a short-term fixation on self-esteem encourages social comparison, which 

can readily falter in the face of difficulties (Neff, 2009; Neff & Vonk, 2009; Watson et al., 2023). 

Pushing self-esteem is not likely to be supportive of learning in higher education and may make 

students overly focused on how their grades compare to their peers, rather than focusing on their 

learning journey (Neff, 2011). A comprehensive critical review of the self-esteem concept 

concluded that the pursuit of self-esteem undermines and works against competence, motivation 

and abilities to self-regulate, which are important attributes for learning (Crocker & Park, 2004). 

There is, however, evidence to support the claim that self-compassion can support learning 

through motivation and self-efficacy. A UK study of 109 post-graduate students found that “self-

criticism and self-compassion moderated the pathway from extrinsic motivation to intrinsic 

motivation: higher self-criticism weakened the pathway, while higher self-compassion 

strengthened it” (Kotera, et al., 2021, p. 10163). Another study using four different experimental 

designs with undergraduate students concluded that self-compassion was positively associated 

with increased motivation towards self-improvement across several domains, such as moral 

transgressions, personal faults and academic failures (Breines & Chen, 2012). An Italian study 

with 318 teachers found that self-compassion can positively impact teacher job satisfaction and 

ameliorate burnout, which in turn supports the student learning experience (Moè & Katz, 2020). 

The authors found that teachers who tend to be more self-degrading are more likely to burn out 

and use chaotic or controlling motivating styles, whilst those who are more self-compassionate 

feel more personally accomplished and use more structured and autonomy-supportive motivating 

styles (Moè & Katz, 2020). 

The evidence suggests that self-compassion supports students to focus on mastery-orientated 

goals (e.g., curiosity and skill development) with failure being an accepted part of the learning 

process (Crocker & Park, 2004; Neff et al., 2005). This is in comparison to performance-orientated 

goals, which focus only on the outcome as being either a failure or success and are tied more 

directly to self-esteem (for example, grades and assessor feedback) (DeLury & Poulin, 2018; 

Egan et al., 2022). The reason for this is because self-compassion intentionally primes for 

emotion-focused coping strategies, as it allows students to accept uncomfortable feelings that 

may arise in moments of difficulty and then address them strategically, rather than engaging in 

self-rumination, avoidance or distraction (Neff, 2009; Neff et al., 2005). 



 

 

Compassion for allied health professions 

Whilst there is a clear place for promoting self-compassion for both staff and students in the 

academic context, it is interesting to consider the ripple effects of creating an allied health 

workforce that has greater levels of self-compassion. Self-compassion has been described as 

contagious, as it can be developed simply through being exposed to other people who display 

elements of self-compassion (Ling et al., 2021; Miller & Kelly, 2020). Students who witness self-

compassionate accounts of failure are more self-compassionate when writing about their own 

experience of failure when compared to hearing a self-esteem-enhancing or neutral account of 

an experience of failure (Miller & Kelly, 2020). Self-compassion has also been found to be 

enhanced through viewing videos that show common humanity scenarios (Ling et al., 2021). 

Therefore, if allied health professionals demonstrate self-compassion in their clinical practice, this 

could support clients to enhance their levels of self-compassion. This could be significant for 

clients, given the numerous benefits of self-compassion.  

Self-compassion is most often used by allied health professionals in mental health, given the 

impacts of self-compassion are well established in this space. There are some other specific client 

groups where self-compassion may be particularly pertinent, such as families and children. Self-

compassion interventions have been found to enhance mindfulness and reduce parental 

depression, anxiety and stress (Jefferson et al., 2020). More specifically, it supports young 

mothers to enhance self-compassionate action, extend self-compassion to others, and reduce 

post-traumatic stress (Lennard et al., 2021). Supporting self-compassion in caregivers can 

improve a secure parent-child attachment, and parental relationships founded on self-compassion 

are likely to support emotional regulation (Lathren et al., 2020). For adolescents, self-compassion 

has been found to support well-being and reduce psychological distress (Marsh et al., 2018).  

Self-compassion is also supportive of people with disabilities. It has been found to support people 

with an intellectual disability when they have negative experiences in their relationships (Davies 

et al., 2021). Self-compassion may support self-advocacy in people with disabilities, as it can 

mediate the challenges that may arise in developing this skill (Stuntzner & Hartley, 2015). Autistic 

adults report significantly lower levels of self-compassion than non-autistic adults (Cai et al., 

2023), so when autistic people engage in self-compassion intervention, this has been found to 

significantly improve well-being and emotional regulation, and reduce depression and anxiety (Cai 

et al., 2024). Self-compassion supports parents of children with disabilities too. Self-compassion 

is associated with better quality of life, reduced stress (Bohadana et al., 2019) and enhanced well-

being (Neff & Faso, 2015) for parents of autistic children. It can reduce the damaging impacts of 

affiliate stigma, or criticism and judgement from others, for parents of autistic children (Wong et 

al., 2016) and children with intellectual and developmental disabilities (Ivins-Lukse & Lee, 2021). 

Overall, having a more self-compassionate allied health workforce could mean that this skill could 

then be developed in clients through direct or indirect means, with potential well-being and mental 

health benefits for many community members who may need it most. 

Discussion 

While there is good evidence for including compassion and self-compassion in allied health 

education, what might be involved in developing a pedagogy rooted in compassion and self-

compassion? Practice in allied health professions such as occupational therapy and social work 



 

 

requires discipline-specific skills, knowledge and competencies, but interleaved into these are 

arguably very high-level skills in critical thinking, emotional self-awareness, and skills in listening 

and understanding. The reason for this is that practice demands skills in judgement, decision-

making, discretionary reasoning and problem-solving (cognitive domain), as well as emotional 

self-awareness, reflexivity, empathy and compassion towards others suffering (affective domain). 

Higher education has long focussed primarily on cognitive knowledge (such as discipline-specific 

theories, evidence and methods). Instructional design frameworks for curricula that follow Bloom’s 

revised taxonomy of learning tend to tilt towards cognitive skills such as recall, analysis, 

evaluation and procedural knowledge (Anderson & Krathwohl, 2001). However, as noted by 

Boddington (2017), higher education students are increasingly evaluating the quality (and being 

asked to evaluate the quality) of their education by how supported they feel, and the extent to 

which educators are responsive and sensitive to their social and emotional needs. The task of 

education is not merely to attend to cognitive domains of learning, but to address the affective 

side too (Andrew et al., 2023). This has obvious benefits for professional roles where affective 

domains of knowledge are applicable. In ethics, for example, it is more accepted nowadays that 

moral reasoning is not strictly a rational activity (e.g., deontic or utilitarian reasoning), but includes 

a relational appreciation of the suffering of sentient beings, via a revitalisation of ethics of virtue, 

care and compassion (White, 2017). Furthermore, a range of humanistic pedagogies familiar to 

allied health education such as person-centred practice and transformative learning align well 

with a focus on compassion. Waters and Buchannan’s (2017) review of person-centredness in 

health and human services associated it with compassionate love, and Clouston (2018) argues 

for a transformative pedagogy rooted in social justice to teach caring values, as a counterpoint to 

problems associated with reported failings in the UK health and social care sector. 

Thus, a pedagogy based on compassion holds the potential to meet professional requirements 

for practice, as well as relevance for the contemporary context of teaching and learning. Here, we 

focus on three specific areas of learning. First, is the cognitive side of critical thinking. Second, 

the affective side of reflection and emotion. Finally, the applied skills of compassionate listening. 

This holistic approach towards education addresses the thinking, feeling, and doing triad of 

professional practices in social work, occupational therapy, and allied health (Chenoweth & 

McAuliffe, 2017; Occupational Therapy Australia, 2014; Occupational Therapy Board of Australia, 

2018). 

Critical thinking 

While critical thinking is often associated with cognitive skills such as argumentation, logical 

reasoning, skills in evaluating information, and a critical understanding of fallacies and biases in 

one’s thinking, we need to take a much wider conception of critical thinking to include 

cosmopolitanism and education for global ethical citizenship (Friedman, 2000). Drawing on the 

work of philosopher Martha Nussbaum, Friedman (2000, pp. 586-587) defines this as educating 

students “who can interact competently and respectfully with people and cultures from around the 

globe”. Educational strategies here may include intercultural education, deep diversity learning, 

participatory democracy for social justice (Watts & Hodgson, 2019) and learning about one’s 

interconnectedness to a common humanity. Critical pedagogies inspired by Paulo Freire’s (1972) 

liberation philosophy challenge established power hierarchies in education, and view learners as 



 

 

active participants in the construction of knowledge through dialogue, reflection, problem-solving 

and consciousness-raising. Critical pedagogy is also argued as a route for effective critique and 

resistance to the deleterious effects of neoliberalism (Zembylas, 2021), emphasising relational, 

embodied and affective knowing as key to developing decolonising principles, human rights and 

social justice praxis (Zembylas, 2018). For example, research by Ling et al., (2020) found that 

healthcare workers’ levels of compassion increased after they engaged in perspective-taking and 

viewing common humanity scenarios. Such education helps develop students’ critical faculties by 

making moral connections to the plight of strangers. The link between intercultural education, anti-

racism and compassion is articulated in the work of Papadopoulos (2017), furthering critical 

thinking about social injustices. 

A specific example of how to support the development of critical thinking with compassion that we 

mentioned above is perspective-taking (Ling et al., 2020). Perspective-taking occurs when a 

person can think from the perspective of another individual or group of individuals, to introduce a 

sense of doubt into their previously held strong convictions. These convictions may be laced with 

bias, prejudice or falsehoods. As stated by Southworth (2022): 

Perspective-taking is a foundational critical thinking skill because it helps to confront 

cognitive biases, such as myside bias and motivated reasoning, which can result in a state 

of doubt and ultimately a change in one’s beliefs. (p. 51). 

Some practical ways to elicit perspective-taking include role-plays, debating in favour of unfamiliar 

positions, reading novels and authors from different contexts and backgrounds, philosophical 

study, and learning from lived experience (Southworth, 2022). Perspective-taking introduces “a 

conflict between the perspective-taking experience and one’s beliefs” (Southworth, 2022, p. 58), 

deepening the level of critical reflection that arises when confronted with novel or unfamiliar 

experiences. 

Critical reflection and emotion 

Allied health industries such as occupational therapy and social work are spaces where emotion, 

suffering, pain, trauma and distress feature in the context of practice. Workers must learn skills in 

appropriately responding to the distress of others, being able to bear witness to other’s suffering, 

and managing and regulating their emotional repertoires (Horton et al., 2022; Sewell, 2020). 

Emotions are somatic experiences, but ones that are constructed from culture, language, and 

prior experience—these form the basis of meaning and interpretation of feeling. In other words, 

humans actively interpret their experiences and perceptions, ascribe meaning to them, and 

experience them somatically but also phenomenologically, and this then drives actions and 

behaviours (Barrett, 2017). Because emotion is a constructed and interpretive phenomenon, 

critical reflection creates a space for reasoning or contemplation about the affective and somatic 

side of practice. Sewell (2020) argues that emotional understanding and regulation can be taught 

and developed, through strategies such as cognitive reappraisal, experiential learning, 

mindfulness and role-play—all of which elicit opportunities for self-reflection and understanding 

of the emotional worlds of others. 

One example of how self-compassion may support personal emotional regulation for an academic 

staff member, student or therapist, would be the self-compassion break (Neff & Germer, 2018). 



 

 

When an individual experiences a situation that brings up difficult emotions, they may take a few 

minutes to practice a self-compassion break, either in the moment or as soon as possible 

afterwards. A self-compassion break generally involves three things; 1) creating space to develop 

awareness of mindfulness that things are hard, 2) recognising that suffering is a part of life and 

that many other people also struggle, and 3) extending kindness to oneself (Neff & Germer, 2018). 

This supports the person to recognise and process the distressing emotion and then move 

forward into productive action. 

Another example is fierce self-compassion (Neff, 2021), which may help therapists or academics 

manage anger in clients or students in a strong but kind way. It involves holding boundaries but 

also recognising the other person’s perspective and emotions to support the situation to move 

forward, rather than also getting angry and worsening the situation. This can also help students 

when they are in situations where they feel they have experienced an injustice and are activated 

by anger. Fierce self-compassion means they can hold a boundary and speak against an issue, 

without directing anger towards a person in ways that are likely to become unproductive. 

Compassionate listening 

Compassionate listening is defined as a form of listening, that “brings humanness, patience, and 

vulnerability to interacting with another human in a meaningful way, potentially alleviating some 

of his or her suffering” (Huberty et al., 2022, p. 73). This form of listening is built on genuine 

curiosity and moral concern for others and is focused on developing mutual understanding, rather 

than being tied to an instrumental or argumentative purpose (Davis & Harrison, 2013). 

Compassionate listening is proffered as an effective way to dialogue for peace and conflict 

resolution (Schlueter, 2004) and has been argued as a way to bridge the isolation people can feel 

when facing serious illness or confronting their mortality (Rehling, 2008). Advanced interpersonal 

skills such as judicious use of eye contact, body language, accurate paraphrasing and 

summarising, and offering thoughtful interpretations of the speaker's narrative are key to 

compassionate listening (Huberty et al., 2022). Such skills can be taught and assessed as part of 

interpersonal communication training. However, compassionate listening is underpinned by 

philosophical positions of epistemic and moral equality, which moves interpersonal skills from 

their technical, professional and instrumental forms to ‘other-regarding’ orientations concerned 

with justice, trust, and authentic compassion for shared humanity (Nelson, 2010; Rehling, 2008). 

Examples of compassionate listening from CFT (Gilbert, 2009a) include compassionate attention, 

where the listener supports the re-focusing of attention to strengths and positive qualities, and 

compassionate reasoning, which involves the listener encouraging a more kind, compassionate 

and caring inner voice through re-framing thoughts and experiences. Compassionate behaviour 

is another technique, which is particularly applicable for therapists where clients may be engaging 

in a new task that elicits fear or feels difficult. The therapist encourages them to take an 

encouraging and warm tone with themselves, focusing on the effort rather than the outcome. 

Conclusion 

Integrating compassion and self-compassion into the pedagogy of allied health education is 

important for responding to the cognitive and emotional demands placed on students and 

educators in contemporary higher education. Compassion has a long history in the ethical 



 

 

purpose of education, and the evidence indicates it is effective as a pedagogical approach 

towards developing qualities such as critical thinking, cultural sensitivity, emotional awareness 

and advanced ethical interpersonal skills. Self-compassion is found to support learning, 

motivation and psychological well-being. These qualities are particularly relevant in applied fields 

like social work and occupational therapy, where practitioners work in complex and emotionally 

challenging environments that demand ethical practice and the pursuit of social justice. Integrating 

compassion and self-compassion into educational practices can create more supportive and 

inclusive learning environments, which promote transformational and critical education in parallel 

with personal well-being. 

Acknowledgements 

The author(s) disclose that they have no actual or perceived conflicts of interest. The authors 

disclose that they have not received any funding for this manuscript beyond resourcing for 

academic time at their respective university. The authors have not used artificial intelligence in 

the ideation, design, or write-up of this research as per Crawford et al. (2023). No data was 

collected and hence no ethical approval was needed for this research. CRediT author statement: 

Megan Hatfield and David Hodgson: Conceptualization, Methodology, Writing- Original draft, 

Reviewing and Editing.  



 

 

References 

Alt, D. (2018). Students’ wellbeing, fear of missing out, and social media engagement for leisure 
in higher education learning environments. Current Psychology, 37(1), 128-138. 
https://doi.org/10.1007/s12144-016-9496-1   

Anderson, L., & Krathwohl, D. (Eds.). (2001). A taxonomy for learning, teaching, and assessing: 
A revision of Bloom's taxonomy of educational objectives. Longman.  

Andrew, M. M., Dobbins, K., Pollard, E., Mueller, B., & Middleton, R. (2023). The role of 
compassion in higher education practices. Journal of University Teaching & Learning 
Practice, 20(3), 1-12. https://doi.org/http://doi.org/10.53761/1.20.3.01   

Australian Association of Social Workers. (2023). Australian Social Work Education and 
Accreditation Standards (ASWEAS). Australian Association of Social Workers. 
https://www.aasw.asn.au/education-employment/higher-education-providers/standards-
and-guidelines/  

Barrett, L., & Barrett, P. (2011). Women and academic workloads: Career slow lane or cul-de-
Sac? Higher Education, 61(2), 141-155. https://doi.org/10.1007/s10734-010-9329-3  

Barrett, L. F. (2017). How emotions are made: The secret life of the brain. Macmillan.  
Beiter, R., Nash, R., McCrady, M., Rhoades, D., Linscomb, M., Clarahan, M., & Sammut, S. 

(2015). The prevalence and correlates of depression, anxiety, and stress in a sample of 
college students. Journal of Affective Disorders, 173, 90-96. 
https://doi.org/10.1016/j.jad.2014.10.054   

Berg, L. D., Huijbens, E. H., & Larsen, H. G. (2016). Producing anxiety in the neoliberal 
university. Canadian Geographer, 60(2), 168-180. https://doi.org/10.1111/cag.12261   

Boddington, J. (2017). All together now? In P. Gibbs (Ed.), The pedagogy of compassion at the 
heart of higher education (pp. 213-224). Springer.  

Bohadana, G., Morrissey, S., & Paynter, J. (2019). Self-compassion: A novel predictor of stress 
and quality of life in parents of children with Autism Spectrum Disorder. Journal of Autism 
and Developmental Disorders, 49(10), 4039-4052. https://doi.org/10.1007/s10803-019-
04121-x   

Branson, A. (2023). Balancing affordability and rising costs. Property Week, 30-32. 
https://www.propertyweek.com/markets/balancing-affordability-and-rising-costs-are-
crucial-in-the-pbsa-sector  

Breines, J. G., & Chen, S. (2012). Self-compassion increases self-improvement motivation. 
Personality & Social Psychology Bulletin, 38(9), 1133-1143. 
https://doi.org/10.1177/0146167212445599   

Brewster, L., Jones, E., Priestley, M., Wilbraham, S. J., Spanner, L., & Hughes, G. (2022). ‘Look 
after the staff and they would look after the students’ cultures of well-being and mental 
health in the university setting. Journal of Further and Higher Education, 46(4), 548-560. 
https://doi.org/10.1080/0309877X.2021.1986473   

Brooker, A., & Vu, C. (2020). How do university experiences contribute to students’ 
psychological well-being? Student Success, 11(2), 99-108. 
https://search.informit.org/doi/10.3316/informit.596460061572692  

Brownfield, N. R., Thielking, M., Bates, G., & Morrison, F. (2020). Does poverty impact student 
academic outcomes and well-being in Australian universities? A systematic review. 
Journal of Social Inclusion, 11(2), 4-19. https://doi.org/10.36251/josi192 

Browning, M. H. E. M., Larson, L. R., Sharaievska, I., Rigolon, A., McAnirlin, O., Mullenbach, L., 
Cloutier, S., Vu, T. M., Thomsen, J., Reigner, N., Metcalf, E. C., D'Antonio, A., Helbich, 
M., Bratman, G. N., & Alvarez, H. O. (2021). Psychological impacts from COVID-19 
among university students: Risk factors across seven states in the United States. PLoS 
One, 16(1), e0245327-e0245327. https://doi.org/10.1371/journal.pone.0245327   

https://doi.org/10.1007/s12144-016-9496-1
https://doi.org/http:/doi.org/10.53761/1.20.3.01
https://www.aasw.asn.au/education-employment/higher-education-providers/standards-and-guidelines/
https://www.aasw.asn.au/education-employment/higher-education-providers/standards-and-guidelines/
https://doi.org/10.1016/j.jad.2014.10.054
https://doi.org/10.1111/cag.12261
https://doi.org/10.1007/s10803-019-04121-x
https://doi.org/10.1007/s10803-019-04121-x
https://www.propertyweek.com/markets/balancing-affordability-and-rising-costs-are-crucial-in-the-pbsa-sector
https://www.propertyweek.com/markets/balancing-affordability-and-rising-costs-are-crucial-in-the-pbsa-sector
https://doi.org/10.1177/0146167212445599
https://doi.org/10.1080/0309877X.2021.1986473
https://search.informit.org/doi/10.3316/informit.596460061572692
https://doi.org/10.1371/journal.pone.0245327


 

 

Cai, R. Y., Edwards, C., Love, A. M. A., Brown, L., & Gibbs, V. (2024). Self-compassion 
improves emotion regulation and mental health outcomes: A pilot study of an online self-
compassion program for autistic adults. Autism, 13623613241235061. 
https://doi.org/10.1177/13623613241235061   

Cai, R. Y., Gibbs, V., Love, A., Robinson, A., Fung, L., & Brown, L. (2023). “Self-compassion 
changed my life”: The self-compassion experiences of autistic and non-autistic adults 
and its relationship with mental health and psychological well-being. Journal of Autism 
and Developmental Disorders, 53(3), 1066-1081. https://doi.org/10.1007/s10803-022-
05668-y   

Chenoweth, L., & McAuliffe, D. (2017). The road to social work and human service practice with 
student resource. Cengage Australia. 

Cheraghian, H., Faskhodi, B. Z., Heidari, N., & Sharifi, P. Y. (2016). Self-compassion as a 
relationship moderator between academic burnout and mental health in students. 
International Journal of Academic Research in Progressive Education and Development, 
5(2), 128-138. http://dx.doi.org/10.6007/IJARPED/v5-i2/2131  

Clare, J., & O'Connor, B. (2024). Cost-of-living support for teaching, nursing and social work 
students. https://ministers.education.gov.au/clare/cost-living-support-teaching-nursing-
and-social-work-students  

Clouston, T. J. (2018). Transforming learning: teaching compassion and caring values in higher 
education. Journal of Further and Higher Education, 42(7), 1015-1024. 
https://doi.org/10.1080/0309877X.2017.1332359   

Crocker, J., & Park, L. E. (2004). The costly pursuit of self-esteem. Psychological Bulletin, 
130(3), 392. https://psycnet.apa.org/doi/10.1037/0033-2909.130.3.392  

Davidson, J. P. L. (2022). Extinctiopolitics: Existential risk studies, the extinctiopolitical 
unconscious, and the billionaires' exodus from Earth. New Formations, 107(107), 48-65. 
https://doi.org/10.3898/NewF:107-8.03.2022   

Davies, L., Randle-Phillips, C., Russell, A., & Delaney, C. (2021). The relationship between 
adverse interpersonal experiences and self-esteem in people with intellectual disabilities: 
The role of shame, self-compassion and social support. Journal of Applied Research in 
Intellectual Disabilities, 34(4), 1037-1047. https://doi.org/https://doi.org/10.1111/jar.12844    

Davis, T., & Harrison, L. M. (2013). Advancing social justice tools, pedagogies, and strategies to 
transform your campus. Jossey-Bass.  

DeLury, S. S., & Poulin, M. J. (2018). Self-compassion and verbal performance: Evidence for 
threat-buffering and implicit self-related thoughts. Self and Identity, 17(6), 710-722. 
https://doi.org/10.1080/15298868.2018.1477829   

Dreisoerner, A., Klaic, A., van Dick, R., & Junker, N. M. (2023). Self-compassion as a means to 
improve job-related well-being in academia. Journal of Happiness Studies, 24(2), 409-
428. https://doi.org/10.1007/s10902-022-00602-6  

Dundas, I., Binder, P. E., Hansen, T. G. B., & Stige, S. H. (2017). Does a short self-compassion 
intervention for students increase healthy self-regulation? A randomized control trial. 
Scandinavian Journal of Psychology, 58(5), 443-450. https://doi.org/10.1111/sjop.12385   

Egan, H., O’Hara, M., Cook, A., & Mantzios, M. (2022). Mindfulness, self-compassion, resiliency 
and well-being in higher education: A recipe to increase academic performance. Journal 
of Further and Higher Education, 46(3), 301-311. 
https://doi.org/10.1080/0309877X.2021.1912306   

Ferrari, M., Hunt, C., Harrysunker, A., Abbott, M. J., Beath, A. P., & Einstein, D. A. (2019). Self-
compassion interventions and psychosocial outcomes: A meta-analysis of RCTs. 
Mindfulness, 10(8), 1455-1473. https://doi.org/10.1007/s12671-019-01134-6  

Friedman, M. (2000). Educating for world citizenship. Ethics, 110(3), 586-601. 
https://doi.org/10.1086/233325   

Freire, P. (1972). Pedagogy of the oppressed. Herder and Herder. 

https://doi.org/10.1177/13623613241235061
https://doi.org/10.1007/s10803-022-05668-y
https://doi.org/10.1007/s10803-022-05668-y
http://dx.doi.org/10.6007/IJARPED/v5-i2/2131
https://ministers.education.gov.au/clare/cost-living-support-teaching-nursing-and-social-work-students
https://ministers.education.gov.au/clare/cost-living-support-teaching-nursing-and-social-work-students
https://doi.org/10.1080/0309877X.2017.1332359
https://psycnet.apa.org/doi/10.1037/0033-2909.130.3.392
https://doi.org/10.3898/NewF:107-8.03.2022
https://doi.org/https:/doi.org/10.1111/jar.12844
https://doi.org/10.1080/15298868.2018.1477829
https://doi.org/10.1007/s10902-022-00602-6
https://doi.org/10.1111/sjop.12385
https://doi.org/10.1080/0309877X.2021.1912306
https://doi.org/10.1086/233325


 

 

Gair, S., & Baglow, L. (2018). Australian social work students balancing study, work, and field 
placement: Seeing it like it is. Australian Social Work, 71(1), 46-57. 
https://doi.org/10.1080/0312407X.2017.1377741   

Gardiner, P., Pérez-Aranda, A., Bell, N., Clark, D. R., Schuman-Olivier, Z., & Lin, E. H. (2024). 
Self-Compassion for Healthcare Communities: Exploring the Effects of a Synchronous 
Online Continuing Medical Education Program on Physician Burnout. Journal of 
Continuing Education in the Health Professions. 
https://journals.lww.com/jcehp/fulltext/9900/self_compassion_for_healthcare_communitie
s_.130.aspx   

Germer, C., & Neff, K. (2019). Teaching the mindful self-compassion program: A guide for 
professionals. The Guilford Press.  

Gibbs, P. (2017a). Higher education: A compassion business or edifying experience? In P. Gibbs 
(Ed.), The Pedagogy of Compassion at the Heart of Higher Education (pp. 1-16). 
Springer.  

Gibbs, P. (2017b). The Pedagogy of Compassion at the Heart of Higher Education (1 ed.). 
Springer International Publishing AG. https://doi.org/10.1007/978-3-319-57783-8   

Gilbert, P. (2009a). Introducing compassion-focused therapy. Advances in Psychiatric 
Treatment, 15(3), 199-208. https://doi.org/10.1192/apt.bp.107.005264   

Gilbert, P. (2009b). Introducing compassion-focused therapy. Advances in Psychiatric 
Treatment: The Royal College of Psychiatrists' Journal of Continuing Professional 
Development, 15(3), 199-208. https://doi.org/10.1192/apt.bp.107.005264   

Gilbert, P. (2014). The origins and nature of compassion focused therapy. British Journal of 
Clinical Psychology, 53(1), 6-41. https://doi.org/10.1111/bjc.12043   

Hämmig, O. (2018). Explaining burnout and the intention to leave the profession among health 
professionals: A cross-sectional study in a hospital setting in Switzerland. BMC Health 
Services Research, 18, 1-11. https://doi.org/10.1186/s12913-018-3556-1  

Hashem, Z., & Zeinoun, P. (2020). Self-compassion explains less burnout among healthcare 
professionals. Mindfulness, 11(11), 2542-2551. https://doi.org/10.1007/s12671-020-
01469-5  

Hehir, E., Zeller, M., Luckhurst, J., & Chandler, T. (2021). Developing student connectedness 
under remote learning using digital resources: A systematic review. Education and 
Information Technologies, 26(5), 6531-6548. https://doi.org/10.1007/s10639-021-10577-
1    

Hodgson, D., & Watts, L. (2020). Exploring academic identities in the neoliberal university. In M. 
Murphy, C. n. Burke, C. Costa, & R. Raaper (Eds.), Social theory and the politics of 
higher education: Critical perspectives on institutional research (pp. 115-132). 
Bloomsbury Academic. https://doi.org/10.5040/9781350141582   

Horton, A., Holman, D., & Hebson, G. (2022). Occupational and physical therapists’ use of 
intrapersonal and interpersonal emotion regulation strategies during patient interactions: 
A qualitative study. The American Journal of Occupational Therapy, 76(5). 7605205010. 
https://doi.org/10.5014/ajot.2022.048199   

Huberty, J., Sullivan, M., & Loiselle, M. (2022). Module 4: Interpersonal mindfulness and 
compassionate patient care. In S. E. Braun & P. A. Kinser (Eds.), Delivering 
Compassionate Care A Mindfulness Curriculum for Interdisciplinary Healthcare 
Professionals (pp. 71-76). Springer.  

Ivins-Lukse, M., & Lee, E.-J. (2021). Self-compassion mediates stigma for parents of transition-
age youth with intellectual and developmental disabilities Rehabilation Psychology, 
66(3), 265-272. doi:10.1037/rep0000382  

Jarrett, J., Gauthier, S., Baden, D., Ainsworth, B., & Dorey, L. (2024). Eco-anxiety and climate-
anxiety linked to indirect exposure: A scoping review of empirical research. Journal of 
Environmental Psychology, 96, 102326. https://doi.org/10.1016/j.jenvp.2024.102326   

https://doi.org/10.1080/0312407X.2017.1377741
https://journals.lww.com/jcehp/fulltext/9900/self_compassion_for_healthcare_communities_.130.aspx
https://journals.lww.com/jcehp/fulltext/9900/self_compassion_for_healthcare_communities_.130.aspx
https://doi.org/10.1007/978-3-319-57783-8
https://doi.org/10.1192/apt.bp.107.005264
https://doi.org/10.1192/apt.bp.107.005264
https://doi.org/10.1111/bjc.12043
https://doi.org/10.1186/s12913-018-3556-1
https://doi.org/10.1007/s12671-020-01469-5
https://doi.org/10.1007/s12671-020-01469-5
https://doi.org/10.1007/s10639-021-10577-1
https://doi.org/10.1007/s10639-021-10577-1
https://doi.org/10.5040/9781350141582
https://doi.org/10.5014/ajot.2022.048199
https://doi.org/10.1016/j.jenvp.2024.102326


 

 

Jazaieri, H., Jinpa, G. T., McGonigal, K., Rosenberg, E. L., Finkelstein, J., Simon-Thomas, E., 
Cullen, M., Doty, J. R., Gross, J. J., & Goldin, P. R. (2013). Enhancing compassion: A 
randomized controlled trial of a compassion cultivation training program. Journal of 
Happiness Studies, 14, 1113-1126. https://doi.org/10.1007/s10902-012-9373-z  

Jefferson, F. A., Shires, A., & McAloon, J. (2020). Parenting self-compassion: A systematic 
review and meta-analysis. Mindfulness, 11(9), 2067-2088. 
https://doi.org/10.1007/s12671-020-01401-x   

Kabat-Zinn, J., Massion, A., Kristeller, J., Peterson, L., Fletcher, K., Pbert, L., Lenderking, W., & 
Santorelli, S. (1992). Effectiveness of a meditation-based stress reduction program in 
the treatment of anxiety disorders. The American Journal of Psychiatry, 149(7), 936-943. 
https://doi.org/10.1176/ajp.149.7.936  

Kember, D. (2016). Understanding the Nature of Motivation and Motivating Students through 
Teaching and Learning in Higher Education (1st ed.). Springer Singapore. 
https://doi.org/10.1007/978-981-287-883-0  

Kinman, G., & Jones, F. (2008a). Effort-reward imbalance and overcommitment: Predicting 
strain in academic employees in the United Kingdom. International Journal of Stress 
Management, 15(4), 381–395. https://psycnet.apa.org/doi/10.1037/a0013213  

Kinman, G., & Jones, F. (2008b). A life beyond work? Job demands, work-life balance, and 
wellbeing in UK academics. Journal of Human Behavior in the Social Environment, 17(1-
2), 41-60. https://doi.org/10.1080/10911350802165478   

Kotera, Y., Taylor, E., Fido, D., Williams, D., & Tsuda-McCaie, F. (2023). Motivation of UK 
graduate students in education: self-compassion moderates pathway from extrinsic 
motivation to intrinsic motivation: Research and Reviews. Current Psychology, 42(12), 
10163-10176. https://doi.org/https://doi.org/10.1007/s12144-021-02301-6   

Larcombe, W., Finch, S., Sore, R., Murray, C. M., Kentish, S., Mulder, R. A., Lee-Stecum, P., 
Baik, C., Tokatlidis, O., & Williams, D. A. (2016). Prevalence and socio-demographic 
correlates of psychological distress among students at an Australian university. Studies 
in Higher Education, 41(6), 1074-1091. https://doi.org/10.1080/03075079.2014.966072   

Lathren, C., Bluth, K., & Zvara, B. (2020). Parent self‐compassion and supportive responses to 
child difficult emotion: An intergenerational theoretical model rooted in attachment. 
Journal of Family Theory & Review, 12(3), 368-381. https://doi.org/10.1111/jftr.12388  

Lennard, G. R., Mitchell, A. E., & Whittingham, K. (2021). Randomized controlled trial of a brief 
online self‐compassion intervention for mothers of infants: Effects on mental health 
outcomes. Journal of Clinical Psychology, 77(3), 473-487. 
https://doi.org/10.1002/jclp.23068  

Ling, D., Olver, J., & Petrakis, M. (2020). Investigating how viewing common humanity scenarios 
impacts compassion: A novel approach. The British Journal of Social Work, 50(6), 1724-
1742. https://doi.org/10.1093/bjsw/bcz124   

Ling, D., Petrakis, M., & Olver, J. H. (2021). The use of common humanity scenarios to promote 
compassion in healthcare workers. Australian Social Work, 74(1), 110-121. 
https://doi.org/10.1080/0312407X.2020.1808031   

Liu, S., Li, C.-I., Wang, C., Wei, M., & Ko, S. (2020). Self-Compassion and Social 
Connectedness Buffering Racial Discrimination on Depression Among Asian Americans. 
Mindfulness, 11(3), 672-682. https://doi.org/10.1007/s12671-019-01275-8  

MacBeth, A., & Gumley, A. (2012). Exploring compassion: A meta-analysis of the association 
between self-compassion and psychopathology. Clinical Psychology Review, 32(6), 545-
552. https://doi.org/https://doi.org/10.1016/j.cpr.2012.06.003   

Maher, D. F. (2017). Compassion in Buddhism and Islam: The liberal arts and living a 
meaningful life. In P. Gibbs (Ed.), The Pedagogy of Compassion at the Heart of Higher 
Education (pp. 85-100). Springer International Publishing.  

https://doi.org/10.1007/s10902-012-9373-z
https://doi.org/10.1007/s12671-020-01401-x
https://doi.org/10.1176/ajp.149.7.936
https://doi.org/10.1007/978-981-287-883-0
https://psycnet.apa.org/doi/10.1037/a0013213
https://doi.org/10.1080/10911350802165478
https://doi.org/https:/doi.org/10.1007/s12144-021-02301-6
https://doi.org/10.1080/03075079.2014.966072
https://doi.org/10.1111/jftr.12388
https://doi.org/10.1002/jclp.23068
https://doi.org/10.1093/bjsw/bcz124
https://doi.org/10.1080/0312407X.2020.1808031
https://doi.org/10.1007/s12671-019-01275-8
https://doi.org/https:/doi.org/10.1016/j.cpr.2012.06.003


 

 

Marsh, I. C., Chan, S. W. Y., & MacBeth, A. (2018). Self-compassion and psychological distress 
in adolescents: A meta-analysis. Mindfulness, 9(4), 1011-1027. 
https://doi.org/10.1007/s12671-017-0850-7   

Maxwell, B. (2017). Pursuing the aim of compassionate empathy in higher education. In P. 
Gibbs (Ed.), The Pedagogy of Compassion at the Heart of Higher Education (pp. 33-48). 
Springer International Publishing.  

McCade, D., Frewen, A., & Fassnacht, D. B. (2021). Burnout and depression in Australian 
psychologists: The moderating role of self-compassion. Australian Psychologist, 56(2), 
111-122. https://doi.org/10.1080/00050067.2021.1890979  

Melin, M., Astvik, W., & Bernhard-Oettel, C. (2014). New work demands in higher education. A 
study of the relationship between excessive workload, coping strategies and subsequent 
health among academic staff. Quality in Higher Education, 20(3), 290-308. 
https://doi.org/10.1080/13538322.2014.979547   

Miller, K., & Kelly, A. (2020). Is self-compassion contagious? An examination of whether hearing 
a display of self-compassion impacts self-compassion in the listener. Canadian Journal 
of Behavioural Science, 52(2), 159-170. https://doi.org/10.1037/cbs0000150   

Moè, A., & Katz, I. (2020). Self-compassionate teachers are more autonomy supportive and 
structuring whereas self-derogating teachers are more controlling and chaotic: The 
mediating role of need satisfaction and burnout. Teaching and Teacher Education, 96, 
103173. https://doi.org/10.1016/j.tate.2020.103173  

Morales-Rodríguez, F. M., Espigares-López, I., Brown, T., & Pérez-Mármol, J. M. (2020). The 
relationship between psychological well-being and psychosocial factors in university 
students. International Journal of Environmental Research and Public Health, 17(13), 
4778. https://doi.org/10.3390/ijerph17134778  

Morley, C., Hodge, L., Clarke, J., McIntyre, H., Mays, J., Briese, J., & Kostecki, T. (2023). 'This 
unpaid placement makes you poor': Australian social work students' experiences of the 
financial burden of field education. Social Work Education (ahead-of-print), 1-19. 
https://doi.org/10.1080/02615479.2022.2161507   

Neff, K. D. (2003). Self-compassion: An alternative conceptualization of a healthy attitude 
toward oneself. Self and Identity, 2(2), 85-101. https://doi.org/10.1080/15298860309032   

Neff, K.D. (2011), Self-Compassion, self-esteem, and well-being. Social and Personality 
Psychology Compass, 5(1), 1-12. https://doi.org/10.1111/j.1751-9004.2010.00330.x  

Neff, K. D. (2021). Fierce self-compassion: How women can harness kindness to speak up, 
claim their power, and thrive. Penguin UK.  

Neff, K. D., & Germer, C. (2018). The Mindful Self-Compassion Workbook: A Proven Way to 
Accept Yourself, Build Inner Strength, and Thrive. Guilford Publications. 
https://books.google.com.au/books?id=nXk5DwAAQBAJ   

Neff, K. D. (2009). The role of self-compassion in development: A healthier way to relate to 
oneself. Human Development, 52(4), 211-214. https://doi.org/10.1159/000215071   

Neff, K. D. (2023). Self-compassion: Theory, method, research, and intervention. Annual Review 
of Psychology, 74(1), 193-218. https://doi.org/10.1146/annurev-psych-032420-031047   

Neff, K. D., & Faso, D. J. (2015). Self-compassion and well-being in parents of children with 
Autism. Mindfulness, 6(4), 938-947. https://doi.org/10.1007/s12671-014-0359-2   

Neff, K. D., Hsieh, Y.-P., & Dejitterat, K. (2005). Self-compassion, achievement goals, and 
coping with academic failure. Self and Identity, 4(3), 263-287. 
https://doi.org/10.1080/13576500444000317   

Neff, K. D., & Vonk, R. (2009). Self-compassion versus global self-esteem: Two different ways of 
relating to oneself. Journal of Personality, 77(1), 23-50. https://doi.org/10.1111/j.1467-
6494.2008.00537.x   

https://doi.org/10.1007/s12671-017-0850-7
https://doi.org/10.1080/00050067.2021.1890979
https://doi.org/10.1080/13538322.2014.979547
https://doi.org/10.1037/cbs0000150
https://doi.org/10.1016/j.tate.2020.103173
https://doi.org/10.3390/ijerph17134778
https://doi.org/10.1080/02615479.2022.2161507
https://doi.org/10.1080/15298860309032
https://doi.org/10.1111/j.1751-9004.2010.00330.x
https://books.google.com.au/books?id=nXk5DwAAQBAJ
https://doi.org/10.1159/000215071
https://doi.org/10.1146/annurev-psych-032420-031047
https://doi.org/10.1007/s12671-014-0359-2
https://doi.org/10.1080/13576500444000317
https://doi.org/10.1111/j.1467-6494.2008.00537.x
https://doi.org/10.1111/j.1467-6494.2008.00537.x


 

 

Nelson, E. J. (2010). Response: Compassionate listening and the ethics for the new millennium. 
International Journal of Listening, 24(3), 181-184. 
https://doi.org/10.1080/10904018.2010.513663   

Nussbaum, M. C. (2001). Upheavals of Thought: The Intelligence of Emotions. Cambridge 
University Press.  

O’Meara, K., Kuvaeva, A., Nyunt, G., Waugaman, C., & Jackson, R. (2017). Asked more often: 
Gender differences in faculty workload in research universities and the work interactions 
that shape them. American Educational Research Journal, 54(6), 1154-1186. 
https://doi.org/10.3102/0002831217716767   

Occupational Therapy Australia. (2014). Code of Ethics. 
https://otaus.com.au/publicassets/73509493-3865-ed11-9475-
005056be13b5/OTA%20Code%20of%20Ethics.pdf  

Occupational Therapy Board of Australia. (2018). Australian Occupational Therapy Competency 
Standards 2018. https://www.occupationaltherapyboard.gov.au/codes-
guidelines/competencies.aspx  

Papadopoulos, I. (2017). Intercultural compassion in higher education. In P. Gibbs (Ed.), The 
Pedagogy of Compassion at the Heart of Higher Education (pp. 73-84). Springer 
International Publishing.  

Pintrich, P. R. (2004). A conceptual framework for assessing motivation and self-regulated 
learning in college students. Educational Psychology Review, 16(4), 385-407. 
https://doi.org/https://doi.org/10.1007/s10648-004-0006-x   

Reddy, S. D., Negi, L. T., Dodson-Lavelle, B., Ozawa-de Silva, B., Pace, T. W., Cole, S. P., 
Raison, C. L., & Craighead, L. W. (2013). Cognitive-based compassion training: A 
promising prevention strategy for at-risk adolescents. Journal of Child and Family 
Studies, 22, 219-230. https://psycnet.apa.org/doi/10.1007/s10826-012-9571-7  

Rehling, D. L. (2008). Compassionate listening: A framework for listening to the seriously ill. 
International Journal of Listening, 22(1), 83-89. 
https://doi.org/10.1080/10904010701808516   

Reilly, R. (2008). Ethics of compassion: Bridging ethical theory and religious moral discourse. 
Lexington Books.  

Rustin, M. (2016). The neoliberal university and its alternatives. Soundings, 63(63), 147-170. 
https://doi.org/10.3898/136266216819377057   

Sanci, L., Williams, I., Russell, M., Chondros, P., Duncan, A.-M., Tarzia, L., Peter, D., Lim, M. S. 
Y., Tomyn, A., & Minas, H. (2022). Towards a health promoting university: Descriptive 
findings on health, well-being and academic performance amongst university students in 
Australia. BMC Public Health, 22(1), 2430. https://doi.org/10.1186/s12889-022-14690-9   

Sang, K., Powell, A., Finkel, R., & Richards, J. (2015). ‘Being an academic is not a 9–5 job’: 
Long working hours and the ‘ideal worker’ in UK academia. Labour and Industry, 25(3), 
235-249. https://doi.org/10.1080/10301763.2015.1081723   

Schlueter, D.R. (2004). The compassionate listening project. The World & I, 19(2), 124-131. 
https://www.proquest.com/magazines/compassionate-listening-
project/docview/235809408/se-2  

Sedighimornani, N., Rimes, K. A., & Verplanken, B. (2019). Exploring the relationships between 
mindfulness, self-compassion, and shame. SAGE Open, 9(3). 
https://doi.org/10.1177/2158244019866294   

Sewell, K. M. (2020). Examining the place of emotions, affect, and regulation in social work 
education. Journal of Social Work Education, 56(1), 5-16. 
https://doi.org/10.1080/10437797.2019.1627262   

Simons, A., Munnik, E., Frantz, J. & Smith, M. (2019). The profile of occupational stress in a 
sample of health profession academics at a historically disadvantaged university in 

https://doi.org/10.1080/10904018.2010.513663
https://doi.org/10.3102/0002831217716767
https://otaus.com.au/publicassets/73509493-3865-ed11-9475-005056be13b5/OTA%20Code%20of%20Ethics.pdf
https://otaus.com.au/publicassets/73509493-3865-ed11-9475-005056be13b5/OTA%20Code%20of%20Ethics.pdf
https://www.occupationaltherapyboard.gov.au/codes-guidelines/competencies.aspx
https://www.occupationaltherapyboard.gov.au/codes-guidelines/competencies.aspx
https://doi.org/https:/doi.org/10.1007/s10648-004-0006-x
https://psycnet.apa.org/doi/10.1007/s10826-012-9571-7
https://doi.org/10.1080/10904010701808516
https://doi.org/10.3898/136266216819377057
https://doi.org/10.1186/s12889-022-14690-9
https://doi.org/10.1080/10301763.2015.1081723
https://www.proquest.com/magazines/compassionate-listening-project/docview/235809408/se-2
https://www.proquest.com/magazines/compassionate-listening-project/docview/235809408/se-2
https://doi.org/10.1177/2158244019866294
https://doi.org/10.1080/10437797.2019.1627262


 

 

South Africa. South African Journal of Higher Education, 33 (3), 132-54. 
https://doi.org/10.20853/33-3-3199  

Smith, A., & Haakonssen, K. (2002). The theory of moral sentiments. Cambridge University 
Press.  

Southworth, J. (2022). Bridging critical thinking and transformative learning: The role of 
perspective-taking. Theory and Research in Education, 20(1), 44-63. 
https://doi.org/10.1177/14778785221090853   

Stallman, H. M. (2010). Psychological distress in university students: A comparison with general 
population data. Australian Psychologist, 45(4), 249-257. 
https://doi.org/10.1080/00050067.2010.482109   

Stuntzner, S., & Hartley, M. (2015). Balancing self-compassion with self-advocacy: A new 
approach for persons with disabilities learning to self-advocate. Annals of Psychotherapy 
& Integrative Health, 12-28.  

Tomlinson, M., & Watermeyer, R. (2022). When masses meet markets: Credentialism and 
commodification in twenty-first century higher education. Discourse: Studies in the 
Cultural Politics of Education, 43(2), 173-187. 
https://doi.org/10.1080/01596306.2020.1814996   

Urbina-Garcia, A. (2020). What do we know about university academics' mental health? A 
systematic literature review. Stress and Health, 36(5), 563-585. 
https://doi.org/https://doi.org/10.1002/smi.2956   

Van den Brink, E., & Koster, F. (2015). Mindfulness-based compassionate living. Routledge.  
Waddington, K. (2017). Creating conditions for compassion. In P. Gibbs (Ed.), The Pedagogy of 

Compassion at the Heart of Higher Education (pp. 49-69). Springer International 
Publishing.  

Wakelin, K. E., Perman, G., & Simonds, L. M. (2022). Effectiveness of self-compassion-related 
interventions for reducing self-criticism: A systematic review and meta-analysis. Clinical 
Psychology & Psychotherapy, 29(1), 1-25. 
https://doi.org/https://doi.org/10.1002/cpp.2586   

Warren, R., Smeets, E., & Neff, K. (2016). Self-criticism and self-compassion: Risk and 
resilience: Being compassionate to oneself is associated with emotional resilience and 
psychological well-being. Current Psychiatry, 15(12), 18-28.  

Waters, R. A., & Buchanan, A. (2017). An exploration of person-centred concepts in human 
services: A thematic analysis of the literature. Health Policy, 121(10), 1031-1039. 
https://doi.org/https://doi.org/10.1016/j.healthpol.2017.09.003   

Watson, T., Watts, L., Waters, R., & Hodgson, D. (2023). The benefits of loving kindness 
meditation for helping professionals: A systematic review. Health & Social Care in the 
Community, 2023(1), 5579057. https://doi.org/10.1155/2023/5579057  

Watts, L., & Hodgson, D. (2019). Social justice theory and practice for social work: Critical and 
philosophical perspectives. Springer.  

White, R. (2017). Compassion in philosophy and education. In P. Gibbs (Ed.), The Pedagogy of 
Compassion at the Heart of Higher Education (pp. 19-31). Springer International 
Publishing.  

Wilson, A. C., Mackintosh, K., Power, K., & Chan, S. W. Y. (2019). Effectiveness of self-
compassion related therapies: A systematic review and meta-analysis. Mindfulness, 
10(6), 979-995. https://doi.org/10.1007/s12671-018-1037-6   

Wong, C. C. Y., Mak, W. W. S., & Liao, K. Y.-H. (2016). Self-compassion: A potential buffer 
against affiliate stigma experienced by parents of children with Autism Spectrum 
Disorders. Mindfulness, 7(6), 1385-1395. https://doi.org/10.1007/s12671-016-0580-2   

Yang, Z., Wu, J. G., & Xie, H. (2024). Taming Frankenstein’s monster: Ethical considerations 
relating to generative artificial intelligence in education. Asia Pacific Journal of 
Education, 1-14. https://doi.org/10.1080/02188791.2023.2300137   

https://doi.org/10.20853/33-3-3199
https://doi.org/10.1177/14778785221090853
https://doi.org/10.1080/00050067.2010.482109
https://doi.org/10.1080/01596306.2020.1814996
https://doi.org/https:/doi.org/10.1002/smi.2956
https://doi.org/https:/doi.org/10.1002/cpp.2586
https://doi.org/https:/doi.org/10.1016/j.healthpol.2017.09.003
https://doi.org/10.1155/2023/5579057
https://doi.org/10.1007/s12671-018-1037-6
https://doi.org/10.1007/s12671-016-0580-2
https://doi.org/10.1080/02188791.2023.2300137


 

 

Yudkowsky, E. (2023). Pausing AI developments isn't enough. We need to shut it all down. 
https://time.com/6266923/ai-eliezer-yudkowsky-open-letter-not-enough/  

Zembylas, M. (2018). Reinventing critical pedagogy as decolonizing pedagogy: The education 
of empathy. The Review of Education/Pedagogy/Cultural studies, 40(5), 404-421. 
https://doi.org/10.1080/10714413.2019.1570794  

Zembylas, M. (2021). The affective dimension of everyday resistance: implications for critical 
pedagogy in engaging with neoliberalism's educational impact. Critical Studies in 
Education, 62(2), 211-226. https://doi.org/10.1080/17508487.2019.1617180  

Zessin, U., Dickhäuser, O., & Garbade, S. (2015). The relationship between self-compassion 
and well-being: A meta-analysis. Applied Psychology: Health and Well-Being, 7(3), 340-
364. https://doi.org/https://doi.org/10.1111/aphw.12051   

https://time.com/6266923/ai-eliezer-yudkowsky-open-letter-not-enough/
https://doi.org/10.1080/10714413.2019.1570794
https://doi.org/10.1080/17508487.2019.1617180
https://doi.org/https:/doi.org/10.1111/aphw.12051

