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Micro-credentials are a flexible and responsive course type that meets the evolving demands of
learners, industries, and higher education institutions (Department of Education, 2024;
Department of Education, 2022). However, despite universities increasingly integrating micro-
credentials into their credentialing ecosystems, formal and non-formal education still operate in
a largely separate fashion (Oliver, 2019); in this system, micro-credential learners are often not
afforded the same status, rights, or institutional support as traditional degree-seeking students.
Although online learning has become more commonplace in recent years, accessibility issues are
still frequently experienced by students (Briggs et al., 2024). Additionally, when accessible and
inclusive practices are present, they often lack integration or are applied inconsistently
(Bandalaria, 2020). These discrepancies undermine both the learner’s experience and the
credibility of micro-credentials as a legitimate higher education pathway. As such, when
designing micro-credentials, it is critical that clear processes for ensuring accessibility and
inclusion are embedded from the outset (van Rooij & Zirkle, 2016).

For accessibility and inclusion strategies to be implemented effectively during course
development, they should be designed with an intersectional perspective and consideration for
the diverse needs of learners (Australian Disability Clearinghouse on Education and Training,
n.d.), guided by key frameworks such as Universal Design for Learning (UDL) (CAST, n.d.) and
Web Content Accessibility Guidelines (WCAG) (World Wide Web Consortium, 2023), and
supplemented by related frameworks such as Cognitive Accessibility (Le Cunff, 2024; Web
Accessibility Initiative, 2024) and Multimedia Learning Theory (Mayer, 2017) alongside relevant
pedagogical approaches such as inclusive teaching (Rossi, 2022), and andragogical strategies to
support adult learners (Ramirez & Inga, 2022).

In our work as educational designers, we co-develop micro-credentials for our traditional
student cohort, for MOOC platforms, and custom credentials for clients, working closely with
academic staff and industry subject matter experts as part of a collaborative course
development process. Our approach builds upon foundational standards such as the Higher
Education Standards Framework (TEQSA, 2022) and draws upon different areas of expertise,
including the frameworks and practices identified above, to help us support the unique context
and learner cohort of micro-credentials. Through balancing effective pedagogy with inclusive and
accessible design we developed a cohesive, consistent approach to course development. Our
approach included clear guidelines to uphold our principles of providing equitable access to
education through making content accessible and inclusive for a diverse audience, whilst also
benefiting all learners by making learning experiences more flexible, learner-centred, and
engaging (Digital Learning Institute, n.d.).

This case study demonstrates how rapid development of short courses can be undertaken with
an inclusion-first approach to creating learning environments that cater to diverse needs,
abilities, and backgrounds. We share practical principles and evidence-based strategies, in
addition to how these principles were consistently applied in practice through examples of our
work. Through shared, transparent practices, we will demonstrate how accessibility and
inclusion-first approaches can be embedded in micro-credential design, in order to provide a
practical approach that can be adopted by others to build more equitable micro-credentials and
enhance the quality of learning for all.
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