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As generative AI (GenAI) becomes increasingly embedded in higher education, students face 
contradictory narratives about its use as it is often presented either as a risk to academic 
integrity or as a valuable educational resource (Luo, 2025). Navigating these tensions can be 
particularly complex for students from equity groups, who already contend with challenges in 
adapting to university learning environments (Stokes, 2024). While institutional policies attempt 
to regulate GenAI use, these often lack the nuance needed to guide context-sensitive decision-
making (Corbin et al., 2025). This presentation outlines an action research project that 
investigated how dialogic teaching approaches can support students in developing critical GenAI 
literacies through collaborative exploration and reflection. 

The research took place within an Australian university’s Enabling Education program and was 
grounded in the principles of Dialogic Pedagogy which is a critical framework rooted in reciprocal 
communication, shared meaning-making, and the co-construction of knowledge (Shor & Freire, 
1987). Rather than imposing rules, this pedagogical model encourages transparency, inquiry, and 
inclusive negotiation of acceptable practices. Encouraging students, who are new to university, 
to become active agents supports them to build their critical AI literacy (Toncelli, et al., 2025; 
Wang & Wang, 2025). This approach shifts the emphasis from compliance to empowerment, 
allowing students and educators to engage in meaningful dialogue about the ethical and 
effective use of GenAI in their learning. 

Using a critical participatory action research methodology (Kemmis et al., 2014), the study 
collected data across three foundational courses: language and literacy, digital literacy, and 
information literacy. In the language and literacy unit, students explored the use of GenAI tools 
in developing their academic writing. Through classroom activities and reflective discussions, 
students examined GenAI-generated feedback on their work, considering how such input could 
enhance their language development while identifying its limitations and ethical implications. 

In the digital and information literacy courses, activities focused on the broader societal and 
epistemological impacts of GenAI. Students investigated how AI technologies influence 
knowledge creation, information access, and authorship. Educators facilitated discussions that 
encouraged students to evaluate when and how GenAI might be used responsibly in their 
coursework, particularly in creative and research-based projects, without compromising 
academic ownership. 

Findings from this project highlight the value of dialogic approaches in Enabling Education 
programs to help students take ownership of their learning. Students’ initial uncertainty shifted 
to confidence in sharing their experiences of GenAI. Further, this approach created a safe space 
for open discussion enabling co-construction of knowledge about critical AI literacy. By centering 
student voice and agency, this model offers a compelling alternative to top-down enforcement 
of AI-related policies. It suggests that fostering critical engagement with GenAI builds students’ 
confidence and skills and strengthens trust between educators and learners. 

This work contributes to emerging conversations around AI literacy in higher education by 
proposing a framework that is both inclusive and responsive to the real-world complexities of 
student experience. It underscores the importance of pedagogical strategies that are 
participatory, flexible, and grounded in shared inquiry, particularly for students navigating the 
margins of academic culture. 

Keywords: Generative AI literacy, Dialogic Pedagogy, student agency, equity in education, action 
research 



ASCILITE 2025 
Future-Focused: 

Educating in an Era of Continuous Change 
 

 
References  

 
Corbin, T., Dawson, P., & Liu, D. (2025). Talk is cheap: Why structural assessment changes are needed for a 

time of GenAI. Assessment & Evaluation in Higher Education. 
https://doi.org/10.1080/02602938.2025.2503964  

Kemmis, S., McTaggart, R., & Nixon, R. (2014). The action research planner: Doing critical participatory action 
research. Springer. https://doi.org/10.1007/978-981-4560-67-2  

Luo, J. (2025). How does GenAI affect trust in teacher-student relationships? Insights from students’ 
assessment experiences. Teaching in Higher Education, 30(4), 991–1006. 
https://doi.org/10.1080/13562517.2024.2341005  

Shor, I., & Freire, P. (1987). What is the “dialogical method” of teaching? Journal of Education, 169(3), 11–31. 
https://doi.org/10.1177/002205748716900303  

Stokes, J. (2024). Transition as transformation: Developing student identities and academic literacies through 
university enabling pathways in Australia. Widening Participation and Lifelong Learning, 26(2). 
https://doi.org/10.5456/WPLL.26.2.31  

Toncelli, R., Kostka, I., McMartin-Miller, C., Zhou, L., & Szelenyi, B. (2025). Charting new waters: Exploring the 
role of ChatGPT in postsecondary pathways programs. In Z. Tian & C. Wang (Eds.), Rethinking Language 
Education in the Age of Generative AI (pp. 153–168). Routledge. 

Wang, C., & Wang, Z. (2025). Investigating L2 writers’ critical AI literacy in AI-assisted writing: An APSE model. 
Journal of Second Language Writing, 67. https://doi.org/10.1016/j.jslw.2025.101187  

 
 

Pike, J. & Ulpen, T. (2025, Nov 30 – Dec 3). Dialogic pedagogy and student agency for critical AI literacy: An 
action research project [Pecha Kucha Presentation]. Australasian Society for Computers in Learning in Tertiary 
Education Conference, Adelaide, Australia. DOI: https://doi.org/10.65106/apubs.2025.2737. 
 
 
Note: All published papers are refereed, having undergone a double-blind peer-review process.  
The author(s) assign a Creative Commons by attribution license enabling others to distribute, remix, tweak, and 
build upon their work, even commercially, as long as credit is given to the author(s) for the original creation.  
 
© Pike, J. & Ulpen, T. 2025 

 

https://doi.org/10.1080/02602938.2025.2503964
https://doi.org/10.1007/978-981-4560-67-2
https://doi.org/10.1080/13562517.2024.2341005
https://doi.org/10.1177/002205748716900303
https://doi.org/10.5456/WPLL.26.2.31
https://doi.org/10.1016/j.jslw.2025.101187
https://doi.org/10.65106/apubs.2025.2737

	Dialogic pedagogy and student agency for critical AI literacy: An action research project
	John Pike, Tamra Ulpen
	References


